
          INFORMATION FOR MENTORS  
         Level 13 Books 

 
New Concepts:  
  
At Level 13 and higher, mentors may notice some common features: 

  
 As words become longer, learners must rely on fast use of previously introduced vowel combinations.  New words may 

be compound, with two or more words within one word (paycheckpay/check), or have multiple syllables (artistic ar-
tis-tic).  The learner must be able to quickly break larger words into smaller parts as needed, then read the complete 
words to gain meaning.  Included in Activity 1 are several practice word lists to help learners gain proficiency. 

 

 There will also be other common words which can be difficult to sound out.   Reading professionals refer to these as 
high-frequency words, because even though they do not follow an expected pattern, they are often used.  If too many 
of these words are unknown as books begin to include longer passages, fluency and comprehension may suffer. 
Activity 2 lists some of these high-frequency words.  Note:  The high-frequency words at Level 13 are more difficult 
than those presented at Level 12. It is not necessary for readers to master every word before reading books in this 
packet.  Learners vary in their ability to remember these words.  Some may need many repetitions, others only a few.    
 

Book features that mentors may observe: 
 

 Some books may be divided into chapters and have a table of contents.  Pictures may be less supportive, perhaps 
illustrating only one or two events out of several in a chapter or book.  

 

 Books may contain technical vocabulary, maps, or drawings with captions and phrases.  There may occasionally be a 
glossary at the back.   

 

Behavior for mentors to observe or model: 
 

 As learners become strategic readers, problem-solving methods may be harder to observe.  Teachers refer to this as 
“going underground.” The reader may hesitate when faced with a difficult word, then whisper or silently try word parts, 
as well as independently alternate between the letter sound or name for vowels when decoding an unknown word.  As 
noted previously at Level 4 mentor information, SOUND refers to the short vowels (a - e - i - o - u), and NAME refers to 
the long vowels, as in the letter names of (A-E-I-O or U). 

                                                                                                    



PARTIAL REVIEW OF SUGGESTIONS FROM EARLIER LEVELS 
 

 
Space does not allow a complete review of all concepts and activities presented in earlier-level packets.  It is suggested that 
mentors review these before beginning Level 13.  

 

 Read aloud the title and the author’s name.  Locate the introduction, found either inside the front cover or at the back, and read 
this aloud.  The mentor may define unusual vocabulary words and explain unfamiliar events.   

 

 Encourage the learner to read most passages while holding the book comfortably in two hands as the learner’s eyes track left to 
right across the page.   When having difficulty, the learner may use a finger to point to the first several letters of the challenging 
word, say them aloud, and then re-read the line while holding the book as before.  

 

 Mentors may find it difficult-- but necessary-- to allow the reader to make the same error more than once.  It may take as many 
as three repetitions before the learner notices and self-corrects. 

 
 Give support if learners have difficulty with particular words.  Refer to the instructions given either in “New Concepts” at Levels 7 

through 11, or after the fifth bullet located in the Level 12 PARTIAL REVIEW OF SUGGESTIONS FOR MENTORS.  
 

 As paragraphs become longer, pictures will not support every part of the given text.  Learners should begin to remember a 
sequence of events from page to page. 

 

 Print size will become smaller, as will spacing between words. Additionally, font may vary. 
 

 More literary language may be present.  This usually differs from the learner’s spoken language and requires greater attention to 
the exact text.  For example, if a book contains a phrase or sentence such as, “…and on he ran,” the learner may not understand it 
as written.  Mentors may need to guide learners when they are reading an author’s particular choice of language. 

 

 Learners should be grouping some words into short, fast phrases.  At this level it is reasonable to expect three or four words to 
be grouped when a phrase is not especially challenging. This grouping should be accomplished without pointing to individual 
words.  Mentors may say, “I like the way you said those words together; it sounded just like talking.”  Then the mentor may 
choose another phrase for the learner to read “like talking.”   

 
             NOTE TO MENTORS:  If the learner makes too many errors, return to an easier level.  Please note that most learners  
 misread some words; mentors may choose to accept this without correcting. 
 
 

Questions?  www.booksinbags.com 
  



  



  



  





  



  



  



 



 



 


